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Special Educational Needs and Disability Policy

1. Rationale

This policy complies with the statutory requirement for pupils with EHC plans and pupils in Early
Years as laid out in the SEND Code of Practice 0-25 which came into effect in September 2014. CFS
does have regard for the Code of Practice for pupils with SEND Support.

Reference has been made to the following guidance and documentation:

● Equality Act 2010: Advice for schools, DFE (Feb 2013)

● SEND Code of Practice 0-25 (Sept 2014)

● Statutory Guidance on Supporting Pupils at School with Medical Conditions (April 2014)

CFS is committed to working with parents, agencies and the Local Authority to ensure
appropriate support and provision is put into place in order for pupils to achieve and progress.

It is recognised that the degree of SEND that might be found in a typical class can be
considerable and we recognise this exists in our school.

2. Aims

As a Christian school we have a unique opportunity to work with the distinctiveness of every child.
Each child/young person with additional needs should have the same opportunities as a
child/young person with typical needs. Our emphasis is on developing the gifting of each young
person to equip them to reach their potential academically, socially, emotionally, and spiritually.

Our aim for pupils with SEND is the same as those for all pupils, which is that they should receive a
broad and relevant curriculum that prepares them for life beyond CFS. They should be supported
to access opportunities to achieve these aims, to live with their peers in community and have
access to the whole range of opportunities in education, training, leisure, and community activities
available to all.

3. Objectives

● To identify and provide for pupils who have SEND.

● To ensure that all pupils with SEND have access to a broad, balanced and relevant
curriculum.

● The SENDCo is to work with the SEND policy to ensure that the graduated approach to SEND
is achieved and provide support and advice for all staff working with SEND pupils.

● To ensure that parents and pupils are actively involved at all stages.

● To foster a supportive ethos where staff, parents/carers, pupils, governors and outside
agencies work together to meet individual needs.

● The SENDCo is to report to governors annually on the progress and achievements of pupils
with SEND in school.

The policy therefore accepts the definition of SEND as set out in the SEND Code of Practice.

‘A pupil has SEN when this Learning Difficulty or Disability calls for Special Educational
Provision, namely provision which is different from or additional to that normally available to
pupils at the same age’ (Code of Practice 2014)

Disability (as defined by the Equality Act 2010 ‘The Act generally defines a disabled person as a
person with a disability. A person has a disability for the purposes of the Act if he or she has a
physical or mental impairment and the impairment has a substantial and long-term adverse effect
on his or her ability to carry out normal day-to-day activities.’

Four broad areas of SEND are identified as follows:
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3.1 Communication and interaction

Children and young people with speech, language and communication needs (SLCN) have
difficulty in communicating with others. different aspects of speech, language or social
communication at different times of their lives.

Children and young people with Autism (ASD) are likely to have particular difficulties with
social interaction. They may also experience difficulties with language, communication and
imagination, which can impact on how they relate to others.

3.2 Cognition and Learning

Support for learning difficulties may be required when children and young people learn at a
slower pace than their peers, even with appropriate differentiation. Learning difficulties
over a wide range of needs, including moderate learning difficulties (MLD), severe learning
difficulties (SLD) where children are likely to need support in all areas of the curriculum and
associated difficulties with mobility and communication.

Specific Learning difficulties (SPLD) affect one or more specific aspects of learning. This
encompasses a range of conditions such as dyslexia, dyscalculia and Development
Coordination Disorder (DCD).

3.3 Social, emotional and mental health difficulties

Children and young people may experience a wide range of social and emotional difficulties
which manifest themselves in many ways. For example, children and young people may
have disorders such as attention deficit disorder (ADD), attention deficit hyperactivity
disorder (ADHD) or attachment disorder. Other behaviours can include becoming
withdrawn or isolated, as well as displaying challenging, disruptive or disturbing behaviour.
These behaviours may reflect underlying mental health difficulties.

Schools and colleges should have clear processes to support children and young people,
including how they will manage the effect of any disruptive behaviour so it does not
adversely affect other pupils.

3.4 Sensory and/or physical needs

Sensory needs, which can be a hearing loss and / or visual impairment or sensory physical
difficulties, can occur for a variety of reasons e.g. congenital conditions [some progressive]
injury or disease.

Some children and young people with a physical disability (PD) require additional ongoing
support and equipment to access all the opportunities available to their peers.

4. Roles and Responsibilities

The responsible personnel for SEND in our school are the Head teacher, the Governor
responsible for SEND and the SENDCo.

The Head Teacher

The Headteacher has ultimate responsibility for the day to day management of all aspects of the
school, including provision for pupils with additional needs. These needs are met within close
collaboration of the Head teacher, the governors and the SENDCo.

The Head teacher’s role is to:

● Assist in the development, monitoring and evaluation of the governors’ policy for SEND.

● Involve all staff and governors in SEND development.

● Agree job descriptions with the SEND team.
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● Establish procedural guidelines for all staff.

The Head teacher is able to fulfil these duties via:

● Ensuring that all staff are trained and informed through INSETs aligned to the school’s
Development Plan

● Ensuring that through the appraisal framework the governors set objectives that include
SEND.

● Working alongside other staff, the SEND team and the governor with responsibility for SEND,
to formulate, develop and review the SEND policy.

● Supporting and developing the role and responsibilities of the SEND team via job descriptions
and school systems.

● Working to establish SEND procedures and maintain good practice across the school.

The Governor responsible for SEND

The governor with responsibility for SEND is able to fulfil their duty by making regular planned visits
to school. During these visits, the governor has access to the Additional Needs files in school and
the Pupil Profiles. Consultation regularly takes place with the SENDCo with regard to pupils,
strategies/systems and management.

The governing body has certain responsibilities in relation to pupils with additional educational
needs and will use reasonable endeavours to ensure that provision is made through the graduated
approach to SEND for pupils who have additional educational needs.

The SENDCo

The SENDCo is responsible for the inclusion of all the pupils with additional needs – educational,
medical, physical, ASD – into the life of the school. This is achieved through:

● Promoting SEND within CFS.

● Overseeing the day-to-day operation of the school’s SEND policy.

● Liaising with and advising colleagues.

● Coordinating provision for pupils with Additional Educational Needs to ensure they have full
access to the curriculum and are socially included in the wider context of the school.

● Monitoring and reviewing the pupils’ progress and evaluating the impact of interventions.

● Ensuring Pupil Profiles are written and available to all staff.

● Maintaining the school’s SEND register.

● Overseeing the records of all pupils with Additional Educational Needs.

● Liaising with parents/carers of pupils with Additional Educational Needs.

● Providing appropriate in service training to staff.

● Working with the named governor for SEND.

● Liaising with external agencies – i.e. LA, Health, Support Services, etc.

● Ensuring transition for SEND pupils goes smoothly.

● Ensuring that pupils who have identified needs which appear through the application and
interview process have their needs addressed effectively through the transition from
nursery or previous school to CFS.
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Teachers

All teaching staff at CFS are regarded as teachers who teach pupils with SEND. The delivery of a
whole school approach to SEND depends on each staff member taking responsibility and ensuring
all pupils gain access to the curriculum through the graduated approach to SEND.

The teacher’s role is to:

● Identify and assess pupils who may have additional needs and to refer to the SENDCo if
further action is required (after consultation with parents).

● Ensure the right of all pupils to access the Curriculum by planning suitable adaptive teaching
strategies.

● Set targets, plan work and review progress through Assess, Plan, Do, Review (APDR).

● Liaise with the SENDCo, Learning Support Assistants (LSAs) and Teaching Assistants (TAs) to
ensure that all pupils gain access to the curriculum through the graduated approach to
SEND.

● Be responsible for their own professional development.

Teaching Assistants and Learning Support Assistants

The school employs a team of Teaching Assistants (TAs) who support the teacher in class and also a
number of Learning Support Assistants (LSAs) to support individual students who may need 1:1
support in a class environment, including EHC plans. The TA line manager is the Head of School and
the LSA line manager is the SENDCo.

Teaching Assistants are associated with Lower or Middle school. The TAs support the teacher to
deliver the lesson in a differentiated way, supporting and helping those in the class who may need a
little extra help.

Learning Support Assistants are attached to an individual child/young person. The LSA will ensure
the child/young person is included fully in the lesson and supports the pupil with reading, scribing,
explaining the lesson objectives again, differentiating where necessary to ensure full inclusion.
They will also support pupils who are entitled to extra provision in exams.

All TAs and LSAs are expected to attend appropriate courses and training on INSET days as part of
their ongoing professional development.

Parents/Carers

The SENDCo will liaise with parents of pupils with SEND and encourage them to have an active role
in their child’s education whilst balancing that with the needs of the parents. Parents can play a key
role in the education of their children and can help by:

● Informing school about any specific needs their child may have upon entering school as or
when needs arise.

● Being invited to contribute to the child’s pupil profile as and when appropriate.

● Attending and contributing to review meetings (especially for pupils with an EHC plan).

● Supporting their child at home with school work and communicating any concerns and
problems with relevant staff.

5. Transition

EYFS - Nursery to Reception

At CFS we endeavour to liaise with the nursery or pre-school to ensure a smooth transition for the
child who may have been identified as having additional needs. Nursery/pre-school visits will be
undertaken and an enhanced transition may be necessary, formulated in conjunction with parents.
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Y3 to Middle School

For those with SEND transferring up to Middle School careful consideration is given to the
individual child’s needs and, if necessary, an enhanced transition is planned in consultation with
parents and teachers.

Y8 to Upper School

Transition between Y8 and Upper School is done in a similar way to that from Lower to Middle
School. Options will be discussed with students and their parents and decisions made about
whether additional SUS or day release for specialist courses would be appropriate. Evidence will
also be gathered to assess if the student may benefit from Access Arrangements in their internal
assessments.

For those pupils with an EHCP the transition from Y8 to Upper school is critical. As a result the
review meeting will provide an opportunity to discuss the options available for post 16 school life,
and how best to prepare the pupil for these.

Post-16 Transition

Pupils are supported in making Post 16 applications. There is liaison with the future school/college
and where necessary a transition package is tailored to the individual need of the pupil. Life skills
and preparation for leaving CFS is given to those who need it.

From other schools

During the term prior to transfer, the SENDCo will liaise with the child/young person’s current
school to gather essential information including: the pupil’s literacy and numeracy levels; area of
SEND and reports from other agencies if appropriate; evidence of the ADPR cycle. If the C/YP has
an EHCP it would also be necessary to have the Local Authority’s support for a move to a non
maintained placement. This would be supported by: contact with the SENDCo of the previous
school; possible visits to the previous school including attendance at any review; transition plan as
necessary in consultation with parents.

6. Managing the Needs of the Pupils on the SEND Register

CFS follows a whole school approach to SEND where all teachers are responsible and accountable
for the progress and development of the pupils in their class, including pupils who access support
from teaching or learning support assistants. (Code of Practice 6.36)

CFS follows the graduated approach to SEND to ensure that all pupils can access the whole
curriculum.

Assessments

● CATs tests for Verbal, Non-Verbal and Quantitative abilities are taken in year 4 and year 8.

● Ongoing assessment in class through tests and class assessments.

Process of referral to SENDCo

If the teacher has reason for concern they will follow the procedure listed below:

1. The teacher, with the knowledge of the head of school, will communicate these concerns to
the parents and seek permission for the child to be referred to the ALPS department

2. Once permission has been granted the teacher will send a referral form to ALPS for the
SENDCo to action.

6



Pupil Profiles

Pupil Profiles are working documents which are reviewed regularly. These are written with the

child in order to include their perception of how best to support them.

Graduated Approach to SEND

Individual Learning Plans are written by the teachers taking into account the pupil profile, the
assessments, and strategies that need to be in place for the child. These are reviewed on a termly
basis under the criteria of Assess – Plan – Do – Review (APDR).

Annual Reviews

EHCPs will follow the same annual review process for the Local Authority and in these cases
external agencies as well as staff involved will be invited to contribute in order to ensure future
support.

Students on SEND support will be monitored and progress reviewed termly and the SENDCo will
hold meetings with parents as necessary.

Outside Agencies

If following a review there continues to be concern, despite interventions and support being put in
place, then with the agreement of the parents CFS will involve specialists from outside school. It
needs to be noted though as a non-maintained school we do not have access to specialist teachers
or educational psychologists without a cost being incurred by the parents. All NHS services though
are available to all children through referral, i.e. speech and language therapy, occupational
therapy, physiotherapy, ASD/ ADHD pathway, Paediatricians, CAMHS.

Disabled Access

Refer to the Disabled Access Policy for further information.

Admissions Policy

During the admissions process and on an ongoing basis, each child’s need will be considered on an
individual basis, the same as for those with typical needs, to ensure that CFS can meet the needs of
the child in an holistic way. In the case of those on an EHCP then discussion would be needed with
the Local Authority as to whether they would continue to fund the child in a non-maintained
setting.

Funding

The cost of providing support for pupils on the ALPS register is funded in one of four ways:

● In-class support from a class TA is funded by CFS using general fee income

● 1:1 support for pupils on an Education and Health Care Plan is funded by the Local

Authority

● Specialist SEND interventions are part-funded by the school using general fee income and

part-funded by the parents of the pupil receiving the intervention through an additional

monthly fee

● The cost of the TTRS (Touch Type Read Spell) programme is funded by parents who pay the

licence cost for their child’s enrolment on the online programme, with CFS funding the

administration and teacher supervision of the programme.
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